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The archival community stresses the importance of teaching with primary sources as well 
as engaging with professors to encourage their use of archival materials, yet little 
research has been done from the perspective of the educator. Simultaneously, Holocaust 
scholars and educators argue the importance of utilizing primary source materials when 
teaching about Holocaust history, though the scope and extent to which professors use 
these materials is unknown. This study was conducted to examine the use of archival 
Holocaust material from the perspective of current Holocaust history educators in 
colleges and universities throughout the United States. A survey consisting a total of 23 
questions was sent to 143 candidates; 20 responded as ineligible, and 52 completed the 
survey. Questions asked the participants what types of archival materials they use, from 
which Memory Institutions they were acquired, and how the materials were used by 
respondents in courses. Additional questions pertained to archives specifically, including 
the use of collections, contact and experiences with archivists and librarians, as well as 
experiences obtaining archival materials and any obstacles faced when attempting to 
access these materials. The study found that almost all of the professors use at least two 
different types of archival material in their courses and most consistently use archival 
materials that are visually and emotionally engaging, and that experiences with Memory 
Institutions as well as archivists are typically positive. The majority of respondents 
indicated encountering minimal, if any, obstacles when attempting to access archival 
materials.  
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“When the survivors bear witness to what few eyes have seen, they entrust us with a message that 
we must struggle to deliver and a testimony that we must attempt to bear. Thus transformed into 
messengers and witnesses, we are transformed into teachers.”1 
Introduction 
Over the last two decades, archivists have theorized ways in which to engage educators 
outside of the field of library and information science in using archival material in their 
classrooms. Studies have been conducted from the point of view of the archives in how 
educators are using materials, and more debate on engagement has ensued. For a topic 
such as the Holocaust, an immense quantity of archival material exists, and scholars in 
the field of Holocaust studies stress the importance of engaging these materials, both 
inside and outside of the classroom, in order to instill a deep connection and 
understanding of the magnitude of its history. While educators in Holocaust studies argue 
the importance of utilizing primary source material, it is unknown what the scope or 
extent of the actual use of this material is among them. The following study seeks to 
understand if and how college professors in the fields of humanities and social sciences 
that teach courses pertaining to Nazi Germany and the Holocaust use this archival 
material in their courses. In regard to this inquiry of use, several questions have been
                                                          
1 David Patterson, “Teaching as Testimony: Pedagogical Peculiarities of Teaching the Holocaust,” in 
Testimony, Tensions, and Tikkun: Teaching the Holocaust in Colleges and Universities, ed. Myrna 
Goldenberg and Rochelle L. Millen (Seattle: University of Washington Press, 2007), 135. 
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raised: what kind of material is used? From where is the material obtained? What 
limitations, if any, prevent or reduce the professors’ ability to use this kind of material?  
The researcher has several hopes for this study. First, that it will serve as a pillar 
to further study the use of archival material on the Holocaust in schools throughout the 
US, both at the grade school and university levels. Though the United States is the “most 
palpably present” in Holocaust memory, surveys show that “Americans, compared to the 
French, English and German, are by far the most ignorant” of the genocide of the Jews in 
Europe. Archivists and educators can rally together to ensure that more engaged learning 
may take place in the United States, and that this deficit in knowledge may shrink.2 
Second, that it will aid archivists and museum curators in meeting the needs of educators 
teaching these courses while simultaneously working to address the barriers and 
limitations faced by said educators. Teachers in settings K-12 are given minimal time to 
instruct their students on the Holocaust and its history – it is the hope that beginning such 
studies with university professors will open a door to examining curriculum in college 
courses such as World and European history and continue down through high school 
education and so on. Lastly, it is the hope of this study to broaden the examination of the 
use of archival material across subjects and aid in the bridging of gaps between academic 
archivists and the community of educators they serve. By beginning with a narrowed 
scope of material, this researcher hopes the archival community will be further equipped 
to conduct studies on a wider range of materials used in the academic world. 
                                                          
2 Annette Wieviorka, The Era of the Witness, trans. Jared Stark (Ithaca: Cornell University Press, 2006), 
119-120. 
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Throughout Holocaust testimony, victims and survivors alike lament the desperate 
fear that their words will not be heard and their memory forgotten. Emmanuel 
Ringelblum and those in the Warsaw Ghetto who worked in the secret Oyneg Shabes 
Archives fought to ensure that the world would remember the fate that befell Polish 
Jewry and two-thirds of Europe’s Jewish population. Prisoners such as Isaac Schiper 
feared that, even though they may immortalize the atrocities committed by the Nazis, the 
world would not wish to listen.  This paper serves both as a testament to the memory of 
the destruction of European Jewry by Nazi Germany and to the work of the Oyneg 
Shabes and other secret archives who labored so zealously to write their history. “…their 
work had a purpose. Even if they did not survive, they could still determine what that last 
chapter would say and who would write it. Their work and sacrifice would create a record 
that would bring their killers to justice. They might leave a legacy for future 
generations.”3 
This study sought to answer a number of questions: 1) What types of primary 
source materials are college and university professors using their courses? 2) Which of 
these materials are obtained from Memory Institutions? 3) Which Memory Institutions do 
the professors acquire these materials from? 4) What barriers or difficulties do professors 
encounter when attempting to acquire these materials from Memory Institutions? 5) What 
kind of interactions, if any, do the professors have with archivists and librarians? 
  
                                                          
3 Samuel D. Kassow, Who Will Write Our History?: Rediscovering a Hidden Archive from the Warsaw 
Ghetto (New York: Vintage Books, 2009), 210. 
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Historical Background 
The Society of American Archivists defines archival records as records which have 
enduring or permanent value based on their significance and usefulness.4 Archival 
records can be any number of materials types including photographs, manuscripts 
(handwritten and unpublished works), documents (handwritten, printed, published, legal 
records, etc.), audio (recorded sound), audiovisual (recorded sound and images), and 
artworks of various medias (drawings, paintings, sculptures, etc.). Holocaust history is 
among the events in history for which there is an exorbitant of archival records of many 
materials, including all of the above. One may also find archival materials represented in 
documentaries and movies, incorporated into the narrative both directly and indirectly.  
Archival material relating to Holocaust history and memory spans a wide range of 
format types: government and official documents such as military correspondence; 
manuscripts such as diaries, letters, poetry, and other written testimony; photographs and 
films, such as those depicting the Warsaw Ghetto; paintings and the plastic arts, such as 
sculptures and monuments; and oral and audiovisual testimony, such as interviews with 
survivors conducted by the Shoah Foundation or audio recordings of camp songs by 
researchers like David Boder. Examining the history of the Holocaust in Nazi Germany 
also includes such material content as propaganda which range from art posters depicting
                                                          
4 “Archival”, Society of American Archivists, accessed December 10, 2018, 
https://www2.archivists.org/glossary/terms/a/archival 
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grotesque caricatures of Jews to films like Triumph of the Will or silent recordings of 
speeches from Nazi leadership like Adolf Hitler. The following section provides a brief 
summary of the history and memory of the Holocaust to provide context to the creation 
of the aforementioned materials before examining scholarship relating to Holocaust 
education and the attempts of archivists to engage with teachers across spectrum of 
education. 
Holocaust History 
On 30 January 1933, Adolf Hitler was appointed Chancellor of the Weimar Republic by 
Reich president Paul von Hindenburg.5 Quickly thereafter, Hitler and the National 
Socialist German Workers’ Party (NSDAP, or Nazi Party) began their ruthless efforts to 
seize total control of the German government and eliminate their many enemies. Of these 
enemies, those who posed the largest threat to Nazi power were political opponents. This 
group included the two main parties on the Left, the Communist Party and the Social 
Democrats Party, as well as lawyers, journalists, artists, and other politicians who 
opposed Nazi policy and rule. Above all of these in the early days were the Communists. 
Hitler’s first opportunity to strike down the Communist Party came with the Reichstag 
fire of 27 February. The Reichstag, the name for the German parliament building, was set 
ablaze the night of 27 February 1933 by an unknown person(s), though historians believe 
the fire was most likely started by the Nazis themselves. This incident gave Hitler the 
window he needed to squash Communist opposition. “[H]e denounced the fire as the 
                                                          
5 Benjamin Sax and Dieter Kuntz, Inside Hitler’s Germany: A Documentary History of Life in the Third 
Reich (Lexington: D. C. Heath and Company, 1992), 122; Joseph W. Bendersky, A Concise History of Nazi 
Germany (Lanham: Rowman & Littlefield Publishers, Inc., 2007), 142; Doris L. Bergen, War & Genocide: 
A Concise History of the Holocaust (Lanham: Rowman & Littlefield Publishers, Inc., 2009), 72. 
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signal for a long-expected Communist revolt and ordered an immediate crackdown.”6 
The following day, Hitler persuaded President von Hindenburg to issue the Reichstag 
Fire Decree. Officially titled the Decree of the Reich President for the Protection of the 
People and State, it was aimed against Communist acts of violence and restricted 
personal liberties, freedom of expression of opinion, freedom of the press, the right of 
assembly, as well as others.7 It also gave the Nazis the ability to detain persons without 
the right to appeal or oversight and with no defined maximum sentence. Thanks to this 
decree, Hitler had thousands of German Communists “arrested, tortured, and beaten”, and 
in March the first concentration camp at Dachau was opened to detain these people and 
other known opponents as political prisoners.8 The Reichstag fire also brought with it a 
piece of legislation that paved the way for Nazi absolute rule: the Enabling Act of 24 
March 1933. This law, formally known as the Law to Remedy the Distress of the People 
and the Reich, allowed Hitler as the Reich chancellor to create and implement laws 
without approval from the Reichstag, including the Reich President.9 
The first piece of legislation legalizing violence against non-Aryans and Nazi 
political opponents was passed on 7 April 1933. Named the Law for Restoration of the 
Professional Civil Service, it was the first antisemitic law which excluded those deemed 
“unreliable” and/or not of “Aryan descent” from state service, including Jews, allowing 
employers to dismiss employees on these premises as well as on nationalist themes of 
                                                          
6 Nikolaus Wachsmann, KL: A History of the Nazi Concentration Camps (New York: Farrar, Straus and 
Giroux, 2015), 28. 
7 Benjamin Sax and Dieter Kuntz, Inside Hitler’s Germany: A Documentary History of Life in the Third 
Reich, 134. 
8 Doris L. Bergen, War & Genocide: A Concise History of the Holocaust, 53. 
9 Volker Ullrich, Hitler: Ascent 1889-1939 (New York: Vintage Books, 2016), 436-437. 
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support of the national state.10 Over the next several years anti-Jewish policy would 
continue to evolve under the Nazis. Of these the most notorious are the Nuremberg Laws. 
Passed in September, October, and November of 1935, these laws “proved to be a crucial 
step toward the destruction of Germany’s Jews. All kinds of attacks on Jews were now 
directly sanctioned, even mandated, by law”.11 These laws were many fold and included 
stripping Jews of their German citizenship, right to vote, and ability to hold a public 
office; defining Jewishness based on racial heredity; forbidding those of Jewish heritage 
from marrying or having sexual relations with German persons; and implementing strict 
segregation of Jews from the rest of the German populous.12 Nazi ideology insisted that 
Jewishness was racial trait, but there was no way to measure one’s blood in order to 
determine how “Jewish” they were. Hitler used the Nuremberg Laws to explicitly define, 
by law, what it meant to be a Jew. According to the First Regulation to the Reichs 
Citizenship Law of 14 November 1935, a Jew was defined as having at least three Jewish 
grandparents, and further stated that persons of mixed Jewish heritage would be 
considered Jewish if they were “members of the Jewish community or married to a 
Jewish spouse”.13 The Nuremberg Laws allowed for the rise of antisemitism in Germany 
by enabling Germans to voice their prejudices without the fear of repercussion.  
Roma and Sinti were also persecuted under Nazi laws. Known also by the 
derogatory “gypsy”, Roma and Sinti were the two clans of Romani people who 
immigrated to Europe from India, the Sinti settling more commonly in German-speaking 
                                                          
10 Benjamin Sax and Dieter Kuntz, Inside Hitler’s Germany: A Documentary History of Life in the Third 
Reich, 127. 
11 Doris L. Bergen, War & Genocide: A Concise History of the Holocaust, 72. 
12 Joseph W. Bendersky, A Concise History of Nazi Germany, 142; Doris L. Bergen, War & Genocide: A 
Concise History of the Holocaust, 71-73. 
13 Volker Ullrich, Hitler: Ascent 1889-1939 (New York: Vintage Books, 2016), 558. 
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countries. Decades before the Hitler and the NSDAP rose to power, Roma and Sinti were 
oppressed by local Germans who fought, and failed, to eliminate their existence in 
Germany. Considered to be thieves, degenerates, and asocials, the public “pressured the 
Nazi state to develop repressive measures and take radical action to solve [the] long-term 
social problem” of the Romani presence in Germany, even before the Nazis had 
developed an interest in them.14 On 14 July 1933, Hitler and the Nazis passed the Law for 
the Prevention of Genetically Ill Offspring. This was a racial hygiene which approved the 
sterilization of groups such as Roma and Sinti, mentally and physically disabled persons, 
homosexuals, asocials, and others who could pass on “genetic traits” – criminality, 
deformity, homosexuality, and any such trait which the Nazis believed posed a threat to 
the health and strength of the “Aryan” race.15 Homosexuals, seen as an abomination 
across Europe, were doubly despised because they would not contribute to the Nazi 
ideology of reproduction for the “master race”. As the Third Reich’s policies of hate and 
violence escalated against the Jews, they simultaneously escalated against Roma and 
Sinti, homosexuals, and others, beginning with sterilization and the eugenics program and 
moving to forced labor and eventual mass murder. 
Women’s experiences in the Holocaust are unique to those of men and include 
“childbirth, infanticide, abortion, sex, and rape”.16 Many women wrote and spoke about 
their menstrual cycles ceasing due to extreme starvation and physical trauma, losing not 
                                                          
14 Joseph W. Bendersky, A Concise History of Nazi Germany, 145. 
15 Doris L. Bergen, War & Genocide: A Concise History of the Holocaust, 13; Volker Ullrich, Hitler: 
Ascent 1889-1939, 546. 
16 Christopher R. Browning, Remembering Survival: Inside a Nazi Slave Labor Camp (New York: W. W. 
Norton & Company, Inc. 2011), 185. 
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only what it meant to be human, but also what it meant to be a woman.17 Beginning in 
1943, some concentrations had brothels of sex slaves to comfort Nazi guards, full of 
“asocial” women such as lesbians as well as Communists and criminals.18 Outside of the 
brothels, Jewish and non-Jewish women alike were raped by soldiers, whether they be 
German, Soviet, or otherwise. In Ravensbrück, a concentration camp exclusively for 
women, many inmates endured pregnancy, abortion, childbirth, infanticide, rape, and 
experiments of forced sterilization. Before 1944, pregnancy was forbidden in the camp, 
but a wave of pregnant prisoners brought to the camp from Warsaw caused this ban to be 
lifted. Malnourished mothers were allowed to give birth to their babies, but the conditions 
of their bodies and the raped depletion of extra rations meant they were unable to produce 
breastmilk; babies “lived for a few days” before they inevitably starved to death, 
infanticide by starvation a tactic begun by the Nazis in 1939.19 In death camps like 
Auschwitz-Birkenau, pregnant women and women with babies and small children were 
immediately selected for the gas chambers after stepping off of the transport trains.  
As Hitler’s reign in Germany progressed, so too did the “bombardment of 
propaganda from party-controlled newspapers and publicists enthusiastic about the 
‘national awakening’”, promoting Nazism and Nazi ideology.20 It was during this period 
that Hitler and the NSDAP’s efforts in propaganda surged, first as escalating sanctions 
that targeted media outlets critical of the party and the führer and developing into the 
                                                          
17 Doris L. Bergen, War & Genocide: A Concise History of the Holocaust, 191; Christopher R. Browning, 
Remembering Survival: Inside a Nazi Slave Labor Camp, 188; Nikolaus Wachsmann, KL: A History of the 
Nazi Concentration Camps, 355. 
18 Doris L. Bergen, War & Genocide: A Concise History of the Holocaust, 198. 
19 Sarah Helm, Ravensbrück : Life and Death in Hitler’s Concentration Camp for Women (New York: 
Anchor Books, 2015), 418. 
20 Doris L. Bergen, War & Genocide: A Concise History of the Holocaust, 62-63. 
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demonization and dehumanization of Jews and other groups, including Roma and Sinti, 
disabled persons, and homosexuals. Propaganda was also used as a blatant show of force. 
Films such as Triumph of the Will characterized Hitler as a political savior come to 
restore German glory, bolstering a “common vision” and advertising “one people, one 
Führer, one Reich, one Germany”. This and other propaganda films promoted 
nationalism in a ritualistic, pseudo-religious light, beseeching Germans to put their faith 
in Hitler, the Nazi party, and, as consequence, Nazi ideology. As war loomed, the Nazi 
propaganda machine was used to invoke fear and anger among the German people 
against those the Nazis viewed as enemies, including Jews, Russian communists, and 
even German political opponents who challenged Nazi ideals and policies.  
Nazi racial policy continued to expand throughout the late 1930s. Attempts to 
oust Jews from German soil and solve the problem of the “Jewish Question” had slowly 
been on the rise since Hitler’s ascent to power in 1933. The most lethal of these was the 
pogrom of 9-10 November 1938 dubbed Kristallnacht, or the “night of broken glass”. 
This Nazi-led violence was aimed at the Jewish society at large, comprising both German 
and Austrian Jews. All across Germany thousands of Nazis and their collaborators 
torched synagogues, destroyed sacred Jewish objects, ransacked Jewish businesses, 
looted Jewish property, beat and raped thousands of Jews, and killed an estimated one 
hundred Jews.21 Between twenty-six thousand and thirty thousand Jewish men were 
rounded up and imprisoned in concentration camps, “simply for being Jewish”.22 Records 
of such violence can be found from the perspective of Jewish victims, German witnesses, 
                                                          
21 Joseph W. Bendersky, A Concise History of Nazi Germany, 143; Doris L. Bergen, War & Genocide: A 
Concise History of the Holocaust, 84-89. 
22 Doris L. Bergen, War & Genocide: A Concise History of the Holocaust, 86. 
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and Nazi perpetrators. Memoirs, letters, pictures, official Nazi records, and even 
paintings describe the night of broken glass in their own way, but all show the escalation 
of violence toward Jews in Germany and the German territories in the late 1930s. 
Stringent in records management, the Nazis kept records of nearly every action 
they took: early government legislation, eugenic sterilization, violence against Jews and 
other non-Aryans, the euthanasia program, and finally genocide as the answer to the 
Jewish Question. Thousands of official documents on the exact orders and movements 
from Nazi high command to battalions and paramilitary death squads (called 
Einsatzgruppen) can be found in archives across the world. These include some of the 
first orders toward the mass murder of Jews beginning in Poland in September 1939. 
Extensive records corroborated by testimonies by perpetrators as well as survivors, 
collaborators, and eyewitness bystanders compound the reality of the Holocaust and its 
history. Nuremburg Trial records recount in detail the actions of Einsatzgruppen 
members such as Heinz Jost, one of the perpetrators responsible for the deaths of an 
estimated 30,000 Latvian Jews in the liquidation of the Riga Ghetto in December 1941. 
Records and testimony also outline, for instance, actions taken by Reserve Police 
Battalion 101 of the German Order Police. The Order Police was made up of men too old 
to fight in the army, those looking to avoid conscription, and those who sought to serve 
“more safely” and closer to home than one would in the army.23 These men did not 
anticipate killing tens of thousands of Jews in Poland, and yet they did. Battalion 101 
                                                          
23 Christopher R. Browning, Reserve Police Battalion 101 and the Final Solution in Poland (New York: 
HarperCollins Publishers, 1992), 5. 
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alone shot a minimum estimate of 38,000 Jews, and deported at least 45,200 more to the 
death camp Treblinka.24  
Collaborators also aided the Nazis in the mass murder of Jews and other groups, 
both directly and indirectly. Such collaborators include ethnic Poles in Poland who ran 
slave labor camps like that in Starachowice which supplied munitions to the Nazi war 
machine as well as governments in other Eastern European countries who cooperated 
with the Nazis and deported their own people to concentration and death camps. Germans 
not a part of the Nazi party or enlisted in the Schutzstaffel (SS) also collaborated with the 
Nazi Final Solution, never directly harming or killing anyone but whose efforts helped 
the Nazis in doing so. These were a mixture of people, many of whom were terrified of 
the consequences of not complying with the Third Reich – being accused of disloyalty to 
the Fuhrer and the Reich could land an innocent German in a political prisoner camp.  
Documentation Nazi efforts to turn the eugenics program of mass sterilization in 
to mass killing, beginning with vans outfitted with exhaust systems that filtered into the 
holding chambers where Jews were crammed into under the premise of relocation. 
Zyklon B carefully and strategically poured into filtration systems on the outsides of 
massive chambers filled to bursting. There are also records of the meetings, military 
orders, and eyewitness accounts by perpetrators, collaborators, as well as German and 
non-German bystanders which outline the evolution and escalation of the Final Solution. 
Testimonies by bystanders – those who witnessed persecution, death marches, and mass 
killings and did not act – recount horrors they witnessed throughout the reign of the Third 
                                                          
24 Ibid, 225-226.  
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Reich. Extensive records and photographic documentation of prisoners at camps like 
Dachau, Auschwitz-Birkenau, Treblinka, and Ravensbrück also survived attempted 
destruction by the Nazis as they fled the Allies, attempting to erase their crimes in a last-
ditch effort to cover their tracks, simultaneously leading starving and dying prisoners on 
death marches to finish the murders of the last remaining Jews of Europe between 1944 
and 1945. Try as they might, the Nazis were unable to erase their campaign of evil – 
those they persecuted saw to the perpetuation of their own memory and brutal murder. 
Holocaust Memory 
As Wieviorka (2006) explains, a paradox of knowledge on the Holocaust in America. 
Despite being the country with the largest presence in Holocaust memory,  
…recent surveys aimed at assessing knowledge of the genocide of the Jews shows 
that Americans, compared to the French, English, and Germans, are by far the 
most ignorant, while at the same time it is in the United States, to all appearances 
at least, that the Holocaust is most palpably present… in the United States most 
people see Nazi war crimes less through the lens of historical accounts than 
through images and stories produced by popular writers, artists, and film 
producers.25  
It would seem, then, that the use of archival sources for teaching the Holocaust are much 
less relied on in American than popular culture and historical dramatizations. Ignorance 
in knowledge of the Holocaust among Americans was high in the late 1990s, despite the 
“Americanization of the Holocaust”. While museums like the United States Holocaust 
Memorial Museum in Washington, D.C. provide curricula to guide teachers, and the 
Shoah Foundation provides online access to the collected testimonies, education among 
Americans of the Holocaust remains relatively low. Here, an opportunity might be 
                                                          
25 Annette Wieviorka, The Era of the Witness, 119-120. 
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created among library science professionals and educators. This study is aimed at 
creating a bridge between this deficit of knowledge, beginning as a study of university 
and college professors that may be used as an example to create later studies. 
Archivists and librarians, like historians, can and have developed an 
understanding of how to respectfully collect and record testimonies of survivors 
worldwide – not just those of the Shoah, but of other genocides as well as social, cultural, 
and political turmoil such as the Partition of India in 1947. Professionals in cultural 
heritage institutions may use the collection and distribution of survivor testimony to 
create user studies among educators, historians, students, and society as a whole.  
Holocaust memory, Shandler (2017) explains, has been witnessed via dozens of 
media formats over the last seven decades with the recording methods evolving from 
written to audio to video testimony. The USC Shoah Foundation Institute: Visual History 
Archive (VHA) holds the largest and most widely available collection of such 
interviews.26 Spurred by a sense of urgency to collect testimony from an aging 
population, the Shoah Foundation collected over 51,000 video testimonies across 56 
countries and in 32 languages from the years 1994-2000. Socrates’ and others held views 
that written works are detrimental to one’s ability to remember. Psychologists argue that 
digital information lowers the user’s ability to recall said information.27 Instead of relying 
on the faceless words found in a book or memoir, video testimony allows the viewer to 
establish a human connection with the survivor. Shandler argues that, “seeing survivors 
                                                          
26 Jeffrey Shandler, Holocaust Memory in the Digital Age: Survivors’ Stories and New Media Practices 
(Stanford: Stanford University Press, 2017), 9. 
27 Ibid., 34. 
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tell their life stories on video is often characterized as facilitating a more direct 
connection to these remembrances”.28  
Jewish commissions across Europe begin collecting testimony and other evidence 
against Nazi crimes during and immediately prior to the Holocaust. Jockusch (2010) 
details the collection of both survivor and perpetrator documentation by commissions in 
France, Poland, and Germany, where as those in Austria and Italy focused on Jews 
specifically. Each country collected documents and accounts which had a particular 
focus, whether it be the Holocaust as it happened in that country, the experience of Jews 
across the Holocaust, or record of the actions and crimes committed by Nazis and their 
collaborators. The commission in Germany, for example, collected records pertaining to 
victim experiences as well specifically German material, hoping to serve future historians 
in their research to “‘fathom the reason why liberalism turned into Hitlerism in 
Germany’”.29 Such documentation, especially pertaining to written testimony and 
photographs, could be used in teaching the Holocaust, though it is likely the bulk of this 
material is neither in English nor translated. 
During his inspection of memory modes found in Holocaust testimonies, Langer 
(1991) posits that, “Testimonies resting unseen in archives are like books in vaults: they 
might as well not exist”.30 Langer later reiterates the importance of immersing an 
audience in oral testimony: “This memory, and the loss it records, has meaning only 
insofar as it engages the consciousness of us as audience. Otherwise, it remains mere 
                                                          
28 Ibid., 126. 
29 Laura Jockusch, Collect and Record!: Jewish Holocaust Documentation in Early Postwar Europe 
(Oxford: Oxford University Press, 2012), 129. 
30 Lawrence L. Langer, Holocaust Testimonies: The Ruins of Memory (New Haven: Yale University Press, 
1991), 36. 
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archival anecdote”.31 Langer argues that oral testimonies are the most adept at stirring the 
imagination of the audience, aiding in their understanding of the depths and severity of 
the tragedy of the Holocaust. If this is the case, cultural heritage institutions must work to 
ensure their holdings of oral testimonies are easily accessible to a broad range of users. 
The question then lies with archivists and curators on how to make these testimonies 
more accessible. How do archivists and curators ensure that the memory of the Holocaust 
is not left to dust on a shelf? In a perfect world access to oral testimonies would be easy. 
Anyone anywhere could listen and view. But the fact remains that testimony exists in a 
variety of languages not all of which people know, not all of which have been 
transcribed. Certainly institutions such as the United States Holocaust Memorial Museum 
utilizes testimonies from hundreds if not thousands of survivors. These testimonies are 
used in a variety of exhibits, as well as outside of the museum, and aid in the visitor’s 
ability to relate to the victims and survivors of the Catastrophe. Upon entrance into the 
museum the visitor is given a card with a name, a face, and a story. The visitor can then 
go through the main exhibit carrying the face of this victim with them associating the 
atrocities with a real person. But this is an instance for one museum alone. The United 
States has the largest volume of Holocaust dedications, and yet it has one of the biggest 
deficits in Holocaust knowledge among its population. Perhaps cultural heritage 
institutions and educators can come together to ensure that education includes testimonies 
pulled from archives across the United States. 
  
                                                          
31 Ibid., 197. 
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Literature Review 
Holocaust Education 
In the United States, Holocaust education has seen significant changes over the decades. 
As demonstrated above, the Holocaust received little attention from American society 
until the Adolf Eichmann trials of 1961. According to Napolitano et al (2007), Holocaust 
teaching in America can be divided into three eras: 1) 1945-1967; 2) 1967-1993; and 3) 
1993-present.32 Little teaching of the Holocaust outside of Jewish communities took 
place in the first era, but interest began to grow in the 1960s and 1970s, leading those 
communities to press the exploration of Holocaust education in American culture at 
large. In 1993, both the United States Holocaust Memorial Museum in DC and the Beit 
Hashoah Museum of Tolerance in Los Angeles opened, Schindler’s List was released, 
and the Survivors of the Shoah Visual History Foundation was established. 
While there is ample debate among Holocaust educators on what micro-topics 
should be addressed when teaching the event, one thing remains consistent and universal 
– the importance of using primary source material to connect and engage students in their 
learning of the Holocaust’s history and memory. As will be described below, any number 
of archival records may be employed when teaching about the Holocaust: anti-Jewish 
laws passed in pre-war Germany, including the Law for the Restoration of the
                                                          
32 Daniel C. Napolitano et al. "Holocaust: Education," in Encyclopaedia Judaica, 2nd ed., ed. Michael 
Berenbaum and Fred Skolnik (Detroit: Macmillan Reference USA, 2007), 448. 
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Professional Civil Service of April 7, 1933, as well as the Nuremberg Laws of September 
1935; Nazi propaganda posters like “Our Last Hope – Hitler” from 1932 and “Traitor” 
from 1944; photographs depicting antisemitic hate crimes like Kristallnacht; pro-Nazi 
newspapers hailing Hitler and other Nazi leaders such as Der Stürmer and Völkischer 
Beobachter; and Nazi propaganda films such as Triumph of the Will and The Eternal Jew. 
In his paper, Levine (2007) stresses the difference between Holocaust history and 
Holocaust memory. He says that, for students to grasp “the tragedy’s moral gravity and 
its consequences,” the history of the Holocaust must be taught before its memory can be 
introduced.33 The author describes the history of the Holocaust as being that which 
focuses on the historical element – the who, what, when, where, and how. Memory, he 
says, refers to “the memory of the event – some social, political, or moral consequence of 
the genocide – [rather] than to any specific historical elements of the Nazis’ actual war 
against the Jews”.34 Courses may begin in earlier periods to supply background 
information on topics such as European Jewish history, modern German history including 
the collapse of the German Empire after World War I and creation of the Weimar 
Republic, the history of antisemitism in Europe, and so forth, but the history of the 
Holocaust itself is defined by Levine and most scholars as spanning 1933-1945. In order 
to teach this history, Levine emphasizes the importance of using scholarly research based 
on primary sources as well as “primary-source documents available in published and 
easily obtainable monographs, document collections, photobooks, and survivor 
                                                          
33 Paul A. Levine, “From Archive to Classroom: Reflections on Teaching the History of the Holocaust in 
Different Countries,” in Testimony, Tensions, and Tikkun: Teaching the Holocaust in Colleges and 
Universities, ed. Myrna Goldenberg and Rochelle L. Millen (Seattle: University of Washington Press, 
2007), 116. 
34 Ibid., 117. 
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testimony”.35 He advocates for the use of archival material in teaching Holocaust history 
as he believes using primary sources for this period has the most positive responses from 
both students and teachers alike. 
Patterson (2007) similarly alludes to the teaching of Holocaust history first and 
foremost, but that the student’s attention must be captured before engaged learning can 
take place. The author describes his use of films and documentaries built on testimony, 
being sure to stay away from the illusion of a ‘happy ending’ while also ensuring the 
content of the film is not too graphic in nature. Once the student’s interest has been 
piqued, Patterson forges ahead with background history leading into Nazi Germany, then 
going on to specific events before coming to individual testimony – memory as it were – 
introducing the student to faces and voices of survivors who lived through the 
catastrophe, and ending finally with the ramifications of the Holocaust. Echoing Levine, 
Patterson emphasizes that only once the student has been “taken into the event” can they 
“explore its ramifications from a variety of standpoints”.36 Throughout the course, the 
author continuously provides students with primary sources, including accounts written 
by women “in the interest of a deeper understanding of the scope of the event”, as women 
faced unique differences in their plight to survive, such that men could never know 
themselves.37 Patterson strongly suggests the use of testimony and accounts by Jews in 
teaching the Holocaust as the catastrophe was an assault on the entirety of Jewishness – 
the Jewish people, society, culture, politics, rituals, and Judaism as a religion. All things 
                                                          
35 Ibid., 122. 
36 David Patterson, “Teaching as Testimony: Pedagogical Peculiarities of Teaching the Holocaust,” in 
Testimony, Tensions, and Tikkun: Teaching the Holocaust in Colleges and Universities, ed. Myrna 
Goldenberg and Rochelle L. Millen (Seattle: University of Washington Press, 2007), 144. 
37 Ibid., 144. 
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sacred to the Jewish way of life, of mere Jewish existence, was brutally assaulted and 
only through “the use of films, texts, exhibits, observances, artifacts, and people” can the 
world garner comprehend the devastating severity of the event and its ramifications.38 
Students must, according to Kaiser (2010), “[explore] the complex webs of 
values, beliefs and decisions that drove the Holocaust,” for it is only in this study “that 
we can begin to make sense of why it happened”.39 This exploration includes the 
planning, preparation, and organization leading up to the Holocaust as well as those 
involved (journalists, jurists, bureaucrats, railroad men, etc.), the actions and atrocities 
that took place during the war and those who carried them out, and the war crimes trials 
that took place postwar and beyond. Specifically for Kaiser, the perpetrators of the 
Holocaust – those directly responsible for the murders of millions – must be closely 
examined in the case of Holocaust history. They must be taught alongside but distinctly 
separated from collaborators and bystanders – those who actively aided in perpetration of 
the Holocaust and those who passively aided through inaction. One way the author 
suggests analyzing perpetrator history is by using postwar trial records, such as those of 
the Nuremberg trials (1947-1948) which contain biographies and testimonies from as 
well as judgments against Nazi perpetrators, or of records from the Adolf Eichmann trial 
in 1961. Collections on the Nuremberg Trials can be found at universities across the 
United States – Cornell University, Harvard University, Yale University, Georgetown 
University, and the University of North Carolina at Chapel Hill, to name but a few. 
Audiovisual recordings of the Eichmann Trial have been uploaded to YouTube by the 
                                                          
38 Ibid., 145. 
39 Wolf Kaiser, “Nazi Perpetrators in Holocaust Education,” Teaching History no. 141 (2010): 34, accessed 
April 18, 2018, https://perpetratorstudies.sites.uu.nl/wp-content/uploads/sites/48/2016/05/Wolf-Kaiser.pdf. 
22 
 
United States Holocaust Memorial Museum, and transcripts for these trials are available 
online through Yad Vashem, the World Holocaust Remembrance Center in Israel. Kaiser 
cites the use of official German correspondence and military orders across forces 
including the Einsatzgruppen and Police Battalions, and historical documentation 
pertaining to the political and social conditions during this period. Primary source 
material in this examination of Nazi Germany and the perpetrators, collaborators, and 
bystanders of the Holocaust is critical for both teaching and learning the history and 
ramifications of this event. 
Along with the history of Nazi Germany, Holocaust educators point to the need to 
connect students in a genuine way to the Holocaust through the eyes of victims and 
survivors. Shapiro (2007) engages her students in affective learning – that which 
provokes emotional responses, metaphorical understanding, and psychological insights – 
in order for them to grasp the Holocaust in a profound way. Just as Langer insists that the 
memory of the Holocaust must engage the consciousness, so too does Shapiro. The 
author believes that Holocaust education “must elicit articulated emotional responses 
from students”.40 To do this, Shapiro implements several strategies as part of a two-fold 
process which enables students to grasp, connect with, and retain memory of the 
Holocaust. The first part of this process is to present students with material such as 
documentaries and audiovisual testimonies that connect the students to memory and 
retention of the Holocaust. She says that, “Students have to encounter personal testimony 
through the faces of those who have stories to tell and whole experiences took place 
                                                          
40 Amy H. Shapiro, “Students’ Affective Responses to Studying the Holocaust: Pedagogical Issues and an 
Interview Process,” in Testimony, Tensions, and Tikkun: Teaching the Holocaust in Colleges and 
Universities, ed. Myrna Goldenberg and Rochelle L. Millen (Seattle: University of Washington Press, 
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within living memory”.41 For the author, it is crucial that students be able to make a 
lasting emotional connection to Holocaust through the use of these materials.  
Another form of visual learning suggested by some educators is the use of art. 
Lang (1992) says that there are limits to human understanding; attempting to comprehend 
the unimaginable and perceived impossible is greatly difficult. This true even for those 
who have lived the experience. Many times there are no words to describe the horror 
witnessed or endured, language itself is limited. Lang refers to the post-Renaissance ideal 
of “artistic representation as boundless”, affording the artist the ability to describe 
without words, conveying feeling simultaneously with events.42 Feinstein (2007) builds 
on Lang, stating that the use of “plastic arts” is important in teaching about Holocaust 
history particularly because art conveys what words cannot. He describes the plastic arts 
as “paintings, sculpture, and memorials”, and says that while they are seen as important 
in the field, they are often neglected.43 Art can be quite powerful, and in many cases 
people are better able to connect to the visual and emotional affects of art than with the 
historical narrative itself. 
Archives and Education 
One of the paramount reasons for teaching the Holocaust is what students and 
society can gain from learning about the event. Holocaust educators cite the social and 
moral good that comes from having a deep understanding of the catastrophe – stark 
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awareness of injustice, morality, democracy, and the ability to raise questions about them 
in light of Holocaust history. One of the pillars that propels the archival profession is 
what Terry Cook described as a “cultural pursuit”, one which focuses on “‘history, 
heritage, culture, research, social memory, and the curatorial custody of archives’”.44 
Greene (2002) describes archival records as being evidence and memory, both which 
apply to records pertaining to the Holocaust in a fundamental way.45 Materials created by 
Nazis and their collaborators stand as evidence of their actions and humanitarian crimes, 
while simultaneously serving as the memory of the period itself. Materials created by the 
victims – Jews, Roma and Sinti, homosexuals, and others – are evidence describing the 
outcome of the actions and crimes, they themselves embodying memory on an level 
entirely of their own. They document the memory of the Holocaust as a whole – from the 
persecution of “undesirables” in the mid-1930s to the mass deportations and 
extermination of Jews in the 1940s, to the early postwar years following liberation to the 
decades after in which survivors have struggled to survive and lead “normal” lives. 
Greene points to one fundamental purpose of archives and recordkeeping as a way in 
which democratic society can “hold government accountable and support administration” 
through the use of records.46 Herein lies a bridge connecting Holocaust educators and 
archivists: for the societal purpose of Holocaust education to be met, archivists and 
educators working hand-in-hand may be able create the most robust and engaged learning 
experience for students.  
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45 Ibid., 43. 
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Simine (2012) describes the power of cinema and museums in the context of 
histories such as the Holocaust. The immersive power of film can give the viewer the 
artificial feeling that they were “there”, observing the event firsthand. Memorial 
museums like the United States Holocaust Memorial Museum also offer this feeling to 
visitors. Simine says that movies and museums like this target “the senses over any kind 
of analytical processes… [This] means that the audience and visitors are more affected by 
the events they witness”.47 This would, therefore, suggest that movies and museum 
exhibits offer affective ways to engage learners such as students, as Patterson described 
in his own use of film when teaching Holocaust history.  
As demonstrated above, the use of archival materials is cited by Holocaust 
educators as an important aspect of teaching the Holocaust in a thorough and enthralling 
manner, yet little research has been done in the United States to gauge the use of these 
records by educators in their courses. In 2010, the Shoah Foundation conducted a study to 
identify university professors from across the world who utilize testimonies from the 
Visual History Archive (VHA) in their courses. The study focused solely on the VHA 
and its audiovisual testimonies and did not include any further study of archival 
materials. Accessibility to the VHA requires each individual institution to “host” the 
Archive’s database. This means that only certain universities and colleges have access to 
the audiovisual testimonies – those who have partnered with the Institute. Unfortunately, 
access to the VHA can be too expensive for some colleges and universities to subscribe. 
“[The] successful integration of the Archives into an institution’s academic ecosystem 
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relies heavily upon the efforts of both faculty and librarians working closely together.”48 
The Institute outreach practices identifies and engages faculty that may use their 
collection of testimonies in courses and in turn advocate for hosting the VHA at their 
home institution. 
                                                          
48 The Shoah Foundation Institute Visual History Archive in Practice: [the Use of Shoah Foundation 
Institute Video Testimonies in Higher Education] (Los Angeles: USC Shoah Foundation Institute for Visual 
History and Education, 2010), 53. 
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Methodology 
While educators have discussed the role of primary source materials in their classes and 
the impact these materials have on students’ learning, little research has been done that 
connects these professors to institutions with collections pertaining to Holocaust history 
and memory. The Shoah Foundation’s 2010 survey specifically targeted university 
professors using testimonies from the Visual History Archive.   
This paper is an exploratory study which focuses on university professors across 
the continental United States, examining the different types and formats of archival 
material used in courses pertaining to Holocaust history. The study used mixed methods, 
comprising a survey of closed- and open-ended questions. This study aims: 1) to 
determine whether or not professors acquire primary source material directly from 
archives, including, but not limited to, audiovisual testimony, photographs, and trial 
records; 2) to understand why or why not professors use these materials; 3) to gauge 
where, if not from archives, professors obtain primary-sourced materials; and 4) to 
ascertain if professors encounter limitations or barriers that reduce or minimize their 
ability to use archival materials in their courses. Three demographic questions were 
asked: which of the four regions of the United States the professor teaches in; whether 
they work at a community college or at a university; and an optional question on whether 
the institution is public or private. These questions helped in the analyses of use and 
limitations. No other demographic information was collected.  
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In total, respondents were asked to answer 23 questions. The first question was to 
gauge their eligibility for the survey, and the following four were the above mentioned 
demographic questions. The following eight questions sought to determine the types of 
materials used, from which Memory Institutions they were acquired, and how the 
materials were used by respondents in courses. The remaining ten questions asked 
respondents about use of collections, their contact and experiences with archivists and 
librarians, as well as their experiences obtaining archival materials and any obstacles they 
face when attempting to access these materials. The 23 questions are as follows, and can 
be found in Appendix B:  
Q1: In the last five (5) academic years, have you taught any courses that pertain to 
Holocaust history (1933-1945)? 
Q2: Which region of the US do you teach in? 
Q3: Do you teach at a college or university? 
Q4: Do you teach at a public or private institution? 
Q5: What level of students do you teach?  
Q6: When teaching Holocaust history, do you use any of the following primary resource 
materials in your course(s)? Check all that apply 
Q7: Of the primary resource materials that you selected in the previous question, which of 
those are obtained from Memory Institutions (archives, museums, libraries)? Check 
all that apply 
Q8: Which Memory Institutions (archives, museums, libraries) do you obtain these 
materials from? Check all that apply  
Q9: In your Holocaust history course(s), how frequently do you use primary source 
materials in: 
Q10: How likely are you to use the following primary source materials in your Holocaust 
history course(s) in the future? 
Q11: In your experience, which of the following types of materials result in the deepest 
levels of engagement among students when learning about Holocaust history? 
Q12: In the last five (5) academic years, have you used materials in your Holocaust history 
course(s) created by any of the following groups? Check all that apply 
Q13: How frequently do you use secondary source materials in your Holocaust history 
course(s)? 
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Q14: What factors might make you more likely to use archival materials obtained from 
Memory Institutions (archives, museums, libraries) in your Holocaust history 
course(s)? Check all that apply 
Q15: Do you know of collections at your home institution that could be used in your 
Holocaust history course(s) or that may be useful to your students (i.e. official 
transcripts of the Nuremberg Trials records)? 
Q16: If you answered yes to the previous question, do you use these collections in your 
Holocaust history course(s) or encourage your students to use them? 
Q17: Have you been in contact with an archivist or librarian at your home institution in the 
past 12 months? 
Q18: If you answered yes to the previous question, has the archivist or librarian helped you 
to find or use materials related to the Holocaust in your course(s)? 
Q19: Have you had an instruction session with an archivist or librarian in order to help 
students conduct primary research on Holocaust history? 
Q20: Do you encounter any barriers or difficulties in obtaining primary source materials on 
the Holocaust (i.e., your home institution is not subscribed to the USC Shoah 
Foundation Visual History Archive)? 
Q21: Please answer the following question based on your previous response 
Q22: On a scale of 1 to 5, with 1 being the lowest and 5 being the highest, how often do 
you encounter the following obstacles when attempting to access archival materials 
on Holocaust history? 
Q23: Do you have any other comments or suggestions on how these difficulties could be 
addressed by archivists? 
 
In order to recruit professors to participate in the survey, the researcher relied on a 
mixture of nonprobability sampling strategies, namely snowball and convenience 
sampling. The researcher identified possible candidates for the survey by researching 
colleges and universities with Jewish Studies, Holocaust Studies, and/or Genocide 
Studies programs. In many cases it was difficult to determine which professors in these 
programs taught courses relating to Holocaust history, as many of the programs listed 
faculty without a clear designation of their focuses. This resulted in the researcher either 
randomly selecting faculty or choosing to email all faculty listed. 
In searching for these programs and potential participants, the majority of search 
results returned predominantly those located in the Northeastern and Southern regions. 
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Since the researcher is located in the Southern United States, it is possible that Google 
algorithms presented programs based on this locale. In the future, researching programs 
in each individual state would prove for a far greater participant pool from the 
Midwestern and Western regions. Since so few participants from the Midwest and West 
were selected, this study may not be representative of Holocaust history professors in 
those regions. 
The survey was constructed in the Qualtrics online program and a link was 
emailed to 143 individual professors across 55 institutions in all four regions of the 
United States, based on the US Census Bureau’s definitions. Those who received the 
emails were asked to forward it to others who qualified and may have be willing to 
participate. All participants who completed the survey have been used in the analysis of 
resulting data.  
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Results & Analysis  
One hundred and forty-three professors were contacted from a total of 55 colleges and 
universities. Seventy-two of the 143 responded to the email and/or survey, totaling a 
50.35% response rate. Twenty (27.78%) of the participants emailed stating that they 
either do not teach courses on the Holocaust, or have not taught these courses in the last 
five years. One participant indicated that they had not taught a course on the Holocaust 
since 1984. These respondents were calculated as responding “No” to the question, “In 
the last five (5) academic years, have you taught any courses that pertain to Holocaust 
history (1933-1945)?” Fifty-two (72.22%) of the respondents answered “Yes” to this 
question. Four of the 52 respondents were unable to complete the survey in its totality. It 
is assumed that these professors do not use primary sources when teaching about the 
Holocaust, as one respondent emailed and clarified. Because this question required a 
response to continue, and an option for “none of the above” was available, these 
respondents had to exit the survey without finishing. The results for questions 1 – 6 have 
been calculated based on the initial 52 respondents. Questions 7 – 23 were totaled on the 
remaining 48. 
Demographics 
Regions were selected in place of individual states, both to add a layer of anonymity as 
well as to gauge if there are different regional practices in teaching Holocaust history. 
According to the 2013 United States Census Bureau, there are four overall regions in the 
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US (Northeast, Midwest, South, and West), broken into 9 divisions. The Census Bureau 
categorizes these regions as follows49: 
Region 1: Northeast 
 Division 1: New England – Connecticut, Maine, Massachusetts, New 
Hampshire, Rhode Island, Vermont 
 Division 2: Middle Atlantic – New Jersey, New York, Pennsylvania 
Region 2: Midwest 
 Division 3: East North Central – Illinois, Indiana, Michigan, Ohio, Wisconsin 
 Division 4: West North Central – Iowa, Kansas, Minnesota, Missouri, 
Nebraska, North Dakota, South Dakota 
Region 3: South 
 Division 5: South Atlantic – Delaware, District of Columbia, Florida, Georgia, 
Maryland, North Carolina, South Carolina, Virginia, West Virginia 
 Division 6: East South Central – Alabama, Kentucky, Mississippi, Tennessee 
 Division 7: West South Central – Arkansas, Louisiana, Oklahoma, Texas 
Region 4: West 
 Division 8: Mountain – Arizona, Colorado, Idaho, Montana, Nevada, New 
Mexico, Utah, Wyoming 
 Division 9: Pacific – Alaska, California, Hawaii, Oregon, Washington 
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Bureau, accessed July 23, 2018, https://www.census.gov/geo/reference/gtc/gtc_census_divreg.html 
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In an effort to keep the designations simple and less confusing, divisions within each 
region were added together leaving respondents with four options instead of 9.  
Of the 143 participants contacted, 64 were from the Northeast, 9 were from the 
Midwest, 18 were from the South, and 9 were from the West. In the Northeast, 25 of the 
64 (39.06%) participants contacted responded to the survey, making up for 48.08% of the 
survey data. In the West, 3 of the 9 (33.33%) responded, totaling 5.77% of the survey 
data. In the South, 18 of the 61 (25.51%) responded, counting for 34.62% of the survey 
data. In the West, 6 of the 9 (66.67%) responded, equaling 11.54% of survey data.  
For questions 3 – 5, respondents were asked whether they teach at a college or 
university, whether that institution is public or private, and whether their courses are for 
undergraduates, graduates, or a mixture of both. These questions were posed in order to 
determine what differences, if any, exist in the use of archival materials by professors 
across the gamut of these demographics. Six respondents (11.54%) said they teach at a 
college, the remaining 46 (88.46%) at universities. Out of the whole, 37 respondents 
(71.15%) teach at a public institution while 15 (28.85%) said they teach at a private 
school. 19 (36.54%) respondents teach undergraduate students, two (3.85%) teach 
graduates, and 31 (59.62%) teach both undergraduates and graduate students. 
Piecing together the responses to across the four demographic questions provides 
the following scope of data: 
 In the Northeast: 
o 1 respondent teaches undergraduates at a public college;  
o 2 respondents teach both levels at public colleges;  
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o 1 respondent teaches undergraduates at a private college;  
o 4 respondents teach undergraduates at a public university;  
o 2 respondents teach graduates at a public university;  
o 7 respondents teach both at a public university;  
o 1 respondent teaches undergraduates at a private university; and 
o 7 respondents teach both at a private university. 
 In the Midwest:  
o 2 respondents teach undergraduates at a public university; and  
o 1 respondent teaches undergraduates at a private university. 
 In the South:  
o 1 respondent teaches undergraduates at a private college;  
o 5 respondents teach undergraduates at a public university;  
o 9 respondents teach both at a public university;  
o 1 respondent teaches undergraduates at a private university; and  
o 2 respondents teach both at a private university. 
 In the West:  
o 1 respondent teaches both at a public college;  
o 2 respondents teach undergraduates at a public university;  
o 2 respondents teach both at a public university; and  
o 1 respondent teaches both at a private university. 
Seen as a whole, 11 of the respondents teach undergraduates at a public university. This 
is the only demographic shared across the four regions.  
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Primary Sources 
The four respondents noted earlier that were unable to complete the survey only 
answered the first five questions, forced to quit upon reaching question 6. This question 
asked respondents what primary sources they used in their Holocaust history courses and 
forced the respondents to give an answer. Though an “Other” option was given, there was 
no option indicating “I do not use primary sources in my classes” for those who do not 
use them. As a consequence, the four respondents were forced to abandon the survey at 
this point, leaving 48 respondents to complete the survey. One respondent emailed to 
explain, stating they only teach the Interwar period (1918-1939) and that they “don't use 
any primary source material on the Holocaust”.  
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Figure 1: Data visualization of answers from question 6 – “When teaching Holocaust history, do you use any of the 
following primary resource materials in your course(s)? Check all that apply” 
37 
 
Question six had 12 component parts to choose from as demonstrated in Figure 1. 
Respondents were asked if they used the any of the following 11 types of primary source 
materials: photographs, movies, documentaries, manuscripts, oral testimony, audiovisual 
testimony, artworks, propaganda material, artifacts, statues/monuments, and museum 
exhibits. Of these materials, respondents use manuscripts and propaganda material the 
most, receiving a count of 38 (73.08%) each. Close followers are photographs at 37 
(71.15%), documentaries and audiovisual testimony at 36 (69.23%) each, and movies at 
33 (63.46%). The closest after this is artworks at 23 (44.23%). A twelfth option of “Other 
primary sources” allowed respondents to provide their own answers. Thirteen 
respondents reported using “other” primary sources, including published memoirs and 
“stories”, music, and other printed documents such as newspapers and Nuremberg trial 
testimonies. One respondent also reported having survivors visit their classrooms. 
The above calculations were based on the 52 respondents that completed the 
survey up to question six. For the remainder of the data analyses the percentages will 
reflect the 48 respondents who completed the survey in its entirety. 
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Figure 2: Data visualization from question 7 – “Of the primary resource materials that you selected in the previous 
question, which of those are obtained from Memory Institutions (archives, museums, libraries)? Check all that apply” 
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In order to gauge which of these materials are obtained directly from Memory 
Institutions, question 7 asked respondents to select from the same 12 choices provided in 
question 6. Of the 36 respondents who said they use audiovisual testimony in their 
courses, 33 (91.67%) reportedly obtain these from Memory Institutions. Only 19 
(52.78%) of those who use documentaries in their courses obtain these from Memory 
Institutions. While 38 respondents indicated they use manuscripts and propaganda 
materials in their courses, only 27 (71.05%) and 25 (65.79%), respectively, obtain these 
from Memory Institutions. 31 (83.78%) of those who use photographs reportedly obtain 
these from Memory Institutions. Unsurprisingly, though 33 participants indicated using 
movies in their courses, only 13 (39.39%) acquire these from Memory Institutions. 
Strikingly, though only 14 (26.92%) respondents indicated using oral testimony in their 
courses in question six, 12 (85.71%) of those 14 said that they obtain these from Memory 
Institutions. While only 19 (36.54%) respondents in question six said they use museum 
exhibits in their courses, 15 (78.95%) said they acquire these from Memory Institutions. 
There are hundreds, if not thousands, of institutions across the world that have 
collections pertaining to the Holocaust. There are a handful of prominent institutions 
dedicated to the perpetuation of Holocaust history and memory. The researcher chose 
eleven institutions for the participants to choose from in question 8, as well as supplying 
a twelfth “Other” option. The Memory Institutions selected were: the United States 
Holocaust Memorial Museum; the USC Shoah Foundation Visual History Archive;  
Fortunoff Video Archive for Holocaust Testimonies, Yad Vashem: The World Holocaust 
Remembrance Center; the Joint Distribution Committee Archives; the National Archives; 
the YIVO Institute; the Leo Baeck Institute; Tauber Holocaust Library and Archives; the 
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European Holocaust Research Infrastructure; and the Wiener Library for the Study of the 
Holocaust and Genocide. 
Figure 3: Data visualization for question 8 – "Which Memory Institutions (archives, museums, libraries) do you obtain 
these materials from? Check all that apply” 
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As seen from the data in figure 3, an overwhelming majority of respondents (87.50%) 
obtain their primary source materials from the United State Holocaust Memorial 
Museum. The next closest numbers are the USC Shoah Foundation VHA with 28 
(58.33%) and Yad Vashem with 24 (50.00%). The Fortunoff Archive is used by 13 
(27.08%) of the respondents, and 8 (16.67%) reportedly use material from the National 
Archives and the Leo Baeck Institute. Twelve (25.00%) of the respondents also use 
materials from “Other” institutions. One respondent cited using their local library. It is 
unknown whether “local library” refers to the participant’s home institution or to their 
local public library. Because some local public libraries do hold collections pertaining to 
the Holocaust, the researcher presumes this is what the respondent was indicating. Three 
others specifically stated using their “college” or “university library”. Other institutions 
include the “German Rundfunkarchiv”, the “TN Holocaust Commission ‘Living On’ 
exhibit”, the Institute on World War II and the Human Experience, the “Ackerman 
Center for Holocaust Studies [at the] University of Texas at Dallas”, the “Stockton 
University Holocaust Resource Center”, the “Center for Holocaust and Genocide Studies 
at Salem State University”, and “The Voice/Vision Holocaust Survivor Oral History 
Archive (UM-Dearborn)”.  
Question 9 sought to understand how the survey participants use the primary 
source materials in their classrooms and in what frequency. This was a five part question 
which asked the respondent the frequency with which they used the materials during a 
lecture, as handouts, as assignments, as required reading, and whether the material was 
ever used for tests or exams. Participants were given a 5-point Lickert scale to answer 
this five part question, starting with Never (0 times per semester), and ending with Very 
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frequently (9 or more times per semester). Of the five options, 22 (45.83%) participants 
reported using the materials Very Frequently during lectures, while 9 (18.75%) each 
indicated they use them Frequently (5 - 8 times per semester) and Sometimes (3 - 4 times 
per semester), and 4 (8.33%) each indicated using the materials Rarely (1 - 2 times per 
semester) or Never (0 times per semester). More respondents said they use the material as 
handouts either Sometimes (14 - 29.17%) or Never (13 - 27.08%), while 7 (14.58%) each 
reported using them in this fashion for the other three options. The majority of 
participants use these materials as assignments Very Frequently (15 – 31.25%), 
Frequently (10 - 20.83%), and Sometimes (35.42%), while only a handful either Rarely 
(5 - 10.42%) or Never (1 - 2.08%) use them in this way. Another majority use primary 
sourced materials as required reading, with 22 (45.83%) using them Very Frequently, 13 
(27.08%) Frequently, and 8 (16.67%) Sometimes, and the remaining 5 (10.42%) only 
Rarely using them for required reading. Lastly, most of the participants either Never (20 - 
41.67%) or Rarely (15 - 31.25%) use primary source materials on tests or exams, with 6 
(12.50%) using them Sometimes or Very Frequently, and 1 (2.08%) using them for tests 
or exams Sometimes. One respondent emailed stating their answers to this question may 
skew the data, as “in my courses I talk about the Holocaust for one or two weeks only”. 
This may be true for a few of the other participants as well. 
Question 10 asked participants how likely they were to use the eleven primary 
source materials selected in questions 6 and 7 in future courses. This question was also in 
the form of a five-point Likert scale, ranging from Not at all likely to Very likely. Over 
half of the respondents said they were Very likely to use the following primary source 
materials in their future courses: photographs (32 - 66.67%), movies (27 - 56.25%), 
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documentaries (26 - 54.17%), manuscripts (28 - 58.33%), audiovisual testimony (25 - 
52.08%), and propaganda material (28 - 58.33%). The next closest majority was artworks 
(22 - 45.83%). The remaining four source materials had a mixture of likely use among 
participants.  
As demonstrated earlier in the paper, Holocaust educators such as Shapiro and 
scholars such as Langer both suggest that memory retention of the Holocaust is most 
effective when engaging materials are used – those which provoke emotion and engage 
the learner to interact with them. In light of this, question 11 asked the participants which 
of the eleven primary source materials “result in the deepest levels of engagement among 
students when learning about Holocaust history”, with a twelfth choice of “Other” for 
supplemental responses.  
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Figure 4: Data visualization for question 11 – "In your experience, which of the following types of materials result in 
the deepest levels of engagement among students when learning about Holocaust history?" 
45 
 
As shown in Figure 4, the largest number of respondents said that audiovisual testimonies 
(30 - 62.50%) engage students the most. This data is congruent with scholarly works by 
authors like Shandler who say the same. The other audiovisual works – movies and 
documentaries – were also ranked among the highest in this category, earning 22 
(45.83%) and 24 (50.00%), respectively. Photographs were also well received, with 23 
(47.92%) respondents indicating these as deeply engaging. Though authors such as 
Langer state that written text is less engaging than visual or interactive stimuli, 27 
(56.25%) respondents said that manuscripts were among the most engaging sources. The 
next closest material type that deeply engages students according to respondents is 
propaganda material, chose by 17 (35.42%) of the participants. 
Because Holocaust history includes a wide demographic of groups, question 12 
asked respondents to specify which of nine groups they cover in their courses. A tenth 
option of “Other” allowed participants to supply additional answers, as this list is only a 
sample of dominant focus groups. 
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Figure 5: Data visualization for question 12 – "In the last five (5) academic years, have you used materials in your 
Holocaust history course(s) created by any of the following groups? Check all that apply" 
All 48 of the participants indicated that they use materials created by Jews. Congruent 
with evidence in the literature of the importance of the female perspective, 40 (83.33%) 
of the respondents indicated they include material produced by women. In the case of 
Nazi perpetrators, 37 (77.03%) of respondents use materials from this group. The 
remaining groups are used by less than half of the participants of the survey, the closest 
groups being homosexuals at 22 (45.83%), non-German bystanders at 21 (43.75%), and 
collaborators and political prisoners at 20 (41.67%) each. Five of the respondents also 
said they include material from different groups: “liberators”, “Jehovah Witnesses [and] 
rescuers”, “American liberators”, “academics”, and American and Canadian newspapers. 
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Though the researcher sought information specifically pertaining to primary 
source materials, question 13 asked how frequently respondents use secondary sources in 
their courses. This question was used to compare the frequencies of use between primary 
and secondary sources. 31 (64.58%) respondents said they used secondary sources Very 
frequently (9 or more times per semester) and 12 (25.00%) said they use them Frequently 
(5 - 8 times per semester). Only 5 respondents indicated they use secondary sources 
either Sometimes (3 - 4 times per semester) or Rarely (1 - 2 times per semester) in their 
courses at 3 (6.25%) and 2 (4.17%) respectively. 
Archivists & Memory Institutions 
Questions 14 through 23 asked respondents about their use of collections, their contact 
and experiences with archivists and librarians, as well as their experiences obtaining 
archival materials and any obstacles they face when attempting to access these from 
Memory Institutions.  
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To begin, question 14 asked participants what factors would make them more 
likely use primary source materials from Memory Institutions. Four options were given, 
with a fifth “Other” to allow participants to supply their own answer. The majority of 
respondents, 38 (79.17%), said that easier-to-use online finding aids would contribute to 
higher likelihood of using these materials, and 27 (56.25%) indicated more readily 
available/accessible resources would increase their likelihood to use them. 15 (31.28%) 
said contact with an archivist at a Memory Institution would lead to more use while only 
7 (14.58%) said contact with an archivist at their home institution would have this effect. 
Though five respondents chose “Other”, only one had a response – “Reliability”. The 
other four respondents had varying answers: “For my purposes, the existing online 
Figure 6: Data visualization for question 14 – "What factors might make you more likely to use archival materials 
obtained from Memory Institutions (archives, museums, libraries) in your Holocaust history course(s)? Check all that 
apply" 
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sources work well”; “[I] run an institute with primary sources”; “I am now retired; not 
teaching in the future”; and “nothing”.  
Some colleges and universities have archival collections that pertain to Holocaust 
history. Question 15 was asked to gauge whether the respondents know of any such 
collections at their home institution. 29 (60.42%) of the participants said yes, while 14 
(29.17%) said no, and five (10.42%) indicated this question was “not applicable” to them. 
The researcher assumes that the latter five respondents know that there are no such 
collections at their institution. Question 16 acted as a follow-up, asking whether the 
participants who knew of collections at their institutions use them in their courses. Of the 
29 who indicated they knew of collections, 26 (89.66%) do use these collections in their 
courses while only 3 (10.34%) do not.  
Archivists and librarians in many cases play an active role in the classroom and 
student learning, whether directly or indirectly. These professionals may be in contact 
with professors in their institution for a number of reasons, including to create LibGuides 
(specially made webpages with a list of databases and relevant resources for a particular 
course), aid professors in finding their own resources to use in classes, and to provide 
instruction sessions on how to conduct research using both primary and secondary 
sources. Colleges and universities typically employ reference librarians who visit 
classrooms and give instruction sessions on how to conduct research. The same can be 
true of archivists who teach students how to use their institutions’ collections, including 
how to search and use the online finding aids, how to request collections from the 
archive, and what to do once the student archives in the archive to do their research. 
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Questions 17 - 20 were used to determine the extent to which the above is true for the 
participants of the survey.  
Figure 7: Data visualization question 17 – “Have you been in contact with an archivist or librarian at your home 
institution in the past 12 months?” 
 
Question 17 asked the respondents whether they had been in contact with an 
archivist or librarian at their institution in the last 12 months. The majority of respondents 
said yes (68.75%), and 12 said no (25.00%). Three (6.25%) respondents indicated that 
they were unsure. The next question asked respondents who answered yes whether the 
archivists or librarian had helped them find or use materials related to the Holocaust. Of 
the 33, thirteen (39.39%) said yes and 16 (48.48%) said no. The remaining four of the 
pool of 33 indicated “not applicable” with 15 other respondents. Question 19 asked 
respondents if they had an instruction session with an archivist or librarian in their 
Holocaust history courses. Twenty (41.67%) of the participants said yes and 28 (58.33%) 
said no. 
The remaining survey questions pertain to obtaining primary source materials. 
These questions ask respondents what kind of barriers or difficulties they encounter when 
attempting to obtain materials and the frequency with which these obstacles occur.  
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Figure 8: Data visualization for question 20 – “Do you encounter any barriers or difficulties in obtaining primary source 
materials on the Holocaust (i.e., your home institution is not subscribed to the USC Shoah Foundation Visual History 
Archive)?” 
 
Question 20 asked respondents if they encounter any barrier or difficulties in 
obtaining primary source materials on the Holocaust. Six (12.50%) said yes, 38 (79.17%) 
said no, and 4 (8.33%) were unsure. Question 21 asked respondents to elaborate on their 
answers from the previous question and allowed for three options: an affirmative 
response to explain barriers encountered, a negative response to explain what respondents 
find helpful from archivists, and a response of “not applicable” which gave participants 
the option to forego writing out an answer.  
Twenty-five (52.08%) respondents chose “not applicable” for question 21. 
Though six respondents originally answered “yes” to question 20, seven (14.58%) 
responded to the open-ended affirmative question, “If yes, what kind of difficulties do 
you counter? Please explain”. The answers were as follows: 
1.  “My only problem is that our library does not [have] many, if any, sources in 
foreign languages.” 
2. “Unable/difficult to access audio/video testimonies” 
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3. “Usually copyright issue for downloading” 
4. “Limited access to some audio visual testimonies.” 
5. “We do not have a subscription to the USC VHA. We had a trial subscription, but 
the regular one is prohibitively expensive.” 
6. “Access to the VHA is incredibly expensive and our university has not 
subscribed.”  
7. “The USC Shoah Foundation could be a very useful resources for small research 
projects for the students.”50 
 
Sixteen (33.33%) of the respondents answered the question, “If no, is there anything 
archivists are currently doing that are helpful? Please explain”: 
1. “I have not sought materials from other institutions because of the Institute on 
World War II holdings.  Also, I integrate Holocaust history into my general 
World War II courses.” 
2. “Being open to helping me if I write or call.” 
3. “They offer instruction on what is in their collection and how to use it.” 
4. “My archivist is finding my class and coming to me.” 
5. “reference librarians are willing to help in identifying relevant sources” 
6. “Yes, access to research areas are made easier today such as ITS at the USHMM” 
7. “Not really.” 
                                                          
50 This respondent indicates in question 23 that this answer was not meant as an obstacle. They say, “I think 
most institutions are doing a good job, last question on the survey was misleading, it is me who doesn't 
have time to look for primary sources other than published ones.” 
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8. “They teach students how to effectively access and use primary source materials 
pertaining to the Holocaust; how to order sources through ILL etc.” 
9. “I receive periodic updates from contacts at the USC Shoah Foundation and at the 
USHMM, advising me of new features or materials in their online databases.” 
10. “Presenting the video collection, both its history and how to use it.” 
11. “my university subscribes to Shoah.” 
12. “It is important for archivists to personally explain to people what the sources are 
and where they come from.  Students who have a human sense of the materials 
are more likely to use them” 
13. “A link to instruction for Fortunoff Archives” 
14. “contact with archives/libraries outside of the United States. International 
connections.” 
15. “Making more materials available through online [portals] and search engines, 
especially full-text primary source documents.” 
16. “Provide information session (Shoah Foundation)” 
 
Question 22 asked respondents to indicate the frequency with which they 
encounter three specific access issues. This was a Likert scale question with 1 being 
“Never” and 5 being “Always”. None of the respondents indicated that they “Always” 
encounter these issues in response to this question. The first of the three statements was 
about the clarity of a Memory Institution’s website: 1] “Website of a Memory Institution 
(archive, museum, library) is confusing and/or difficult to navigate (i.e., keywords don’t 
bring up searches; how to find and use collections is unclear)”. 16 (33.33%) of the 
respondents said they Never encounter this issue; 26 (54.17%) said they Sometimes 
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encounter this issue; 5 (10.42%) said they encounter this About half of the time, and only 
1 (2.08%) respondent said they encountered this Most of the time. 
The next statement was about the usability of finding aids themselves and the 
extent to which they are confusing and cause access issues. It said, “Online finding aids 
are confusing and/or difficult to navigate (i.e., unclear how to access materials online or 
whether materials can be accessed online)”. 13 (27.08%) of the respondents indicated 
they Never encounter this; 27 (56.25%) said they Sometimes encounter it; 7 (14.58%) 
said they encounter it About half of the time; and, again, only 1 (2.08%) said they 
encounter it Most of the time. 
The third statement referred to access restrictions of materials specifically: 
“Inability to access materials due to restrictions (i.e., no institutional subscription; 
materials are “restricted” and unattainable)”. 16 (33.33%) respondents said they Never 
encounter access restrictions; 24 (50.00%) said they Sometimes encounter this; 6 
(12.50%) said they encounter it About half the time; and 2 (4.17%) said they encounter 
this most of the time. 
The final question of the survey allowed respondents to provide any additional 
comments about how the difficulties faced by respondents might be addressed by 
archivists. While 13 (27.08%) added their thoughts to this question, four of those were 
responses of “no”. Two respondents said that their experiences archivists and memory 
institutions are “very positive”, with one going on to say that, “most of the collections 
and databases of major research institutions (such as the USHMM) are very user-
friendly.” The remaining seven responses are somewhat of a mixture, with one 
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respondent describing the course they teach and providing a reason for why they have not 
spoken to an archivist. The answers are as follows: 
1. “The main issue with any Holocaust source collection is translation into English. 
Ideally, any online materials would have subtitles or translations. Failing that, a 
very clear and obvious way to filter for English-language materials is the most 
important thing for students.” 
2. “The course I teach is on reading as an historian, using techniques of literary 
analysis, a diverse group of camp memoirs. Most concern Nazi camps, although I 
have used gulag memoirs as well. The Nazi memoirs are primarily from political 
prisoners, not Jews sent to extermination camps, because this is the area I know 
best. I use audio-visual materials, but not extensively and not for research 
purposes. So, in sum, I haven't needed to consult archivists for development of 
this course (a first year seminar with 24 students) in which the emphasis is on the 
development of oral and writing skills.” 
3.  “More internationalization and international cooperation between institutions.” 
4. “Make search engines more user friendly. Open the archives to public more.” 
5.  “Difficult.  More money for web development and digitization etc.” 
6. “Continue to make ease of use for both faculty and students a priority” 
7. “Better navigation on online resources” 
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Discussion 
A total of 143 people were emailed, with 52 responding to and taking the survey. 
Another 20 responded by email that they were ineligible, mostly because they do not 
teach courses that cover the Holocaust or Holocaust history at all. Several of these said 
that they taught these courses in the past, but it had been more than five years since their 
last class. In the future, it may be helpful to try and identify people based on criteria such 
as recent course listings or syllabi (if available). While emailing full departments are 
certain schools seemed to be somewhat effective, it resulted in a mass of emails to 
ineligible candidates. Though the research looked for listservs to email, no clue listservs 
could be found that did not require one to pay for access. Nine professors emailed and 
responded that they were uncertain if they were eligible or not. After corresponding with 
some of them they ultimately took (or attempted to take) the survey, though it is unclear 
if those who never replied to clarifying emails ended up participating in the study. In 
order to minimize this issue, future studies should clarify in more explicit terms the 
extent of the study and exactly those who would be eligible to participate.  
Though the study was originally intended to target professors who teach the 
gamut of Holocaust history, the questions made it so that only those who teach about the 
Holocaust itself could complete the survey. It may benefit future researchers to provide 
further clarity on the intended audience in order to avoid confusion. Nine professors 
selected for the survey emailed that they do not teach courses solely or directly on the 
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Holocaust and believed they were ineligible for the study though the opposite was true. 
This confusion occurred because of the language used. The phrase “Holocaust history 
courses” was used both in the recruitment emails and throughout survey, leading to 
misunderstanding at least for some. 
Very few professors in the West and Midwest regions were emailed, and this 
study may therefore not accurately represent them, though data across the regions are 
consistent with the totals reported. In future studies, researchers may find it beneficial 
examine programs and professors from individual states. Attempting to find professors in 
these programs through general searches proved to be less effect than the suggested 
method for future studies. This survey is also more representative of those who teach at 
universities and public institutions. A similar tactic could be employed in future studies to 
broaden the scope of these demographics. 
The most used materials were those indicated by scholars and educators as being 
the most “moving”: manuscripts (handwritten, unpublished works such as letters, 
diaries); propaganda material (posters, movies such as Triumph of the Will); photographs; 
documentaries and audiovisual testimony; and movies. Artworks were also well used 
among respondents. These represent what scholars describe as being the most engaging 
for materials, those that are affective, emotionally stimulating, and visually captivating. 
This claim by scholars seems to be supported by this study, as respondents said these 
same materials were typically the most engaging for their students. Shapiro (2007) 
indicated that levels of engagement with written material depends on how students are 
asked to use them. The author’s example had students use these materials to write 
comparative papers and engage in small group discussions. Future researchers would be 
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able to gain a better understanding of how professors encourage and ensure their students 
are engaging with materials by asking what techniques they use (such as small group 
discussions, comparative or reflective writing assignments, and others).  
It is unsurprising that photographs, manuscripts, audiovisual testimony, and 
propaganda materials are the most obtained from Memory Institutions. Though only 14 
said they use oral testimonies in their courses, 12 of those respondents said they get these 
testimonies from Memory Institutions. These materials, though likely to be found on the 
internet at large, are most concentrated and findable within Memory Institutions. The 
majority of those who said they use museum exhibits in their courses also indicated that 
they obtain these from Memory Institutions. Researchers in future studies could ask 
participants why they gather these materials from Memory Institutions in order to gain a 
concrete understanding. The same question could be asked to determine why professors 
use certain Memory Institutions over others. Future surveys might also wish to include 
more international institutions to the list of identified Memory Institutions, including the 
German Rundfunkarchiv and Auschwitz-Birkenau Memorial and Museum. This would 
help broaden the scope and may also encourage professors to use or investigate the online 
finding aids of these Memory Institutions.  
When gauging future use of materials, it would have been productive to ask 
professors if the survey had contributed to the possibility of using any materials they did 
not previously use or did not use often. Perhaps a two part question could be asked in a 
future study. This could be designed to ask at the beginning of the survey how likely they 
are to use materials before completing the survey, and ask again how likely they are to 
use materials after having completed the survey. An additional question could be asked as 
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to whether the survey had persuaded them to use any materials or if it contributed to their 
indications of likely future uses. 
It appears that professors are just as likely to use primary sources in their courses 
as they are to use secondary sources. It is difficult, however, to pinpoint exact frequencies 
as this was not addressed in the study. The uses of primary sources were parsed out while 
the question on secondary sources was singular and did not seek clarification of what 
kinds of secondary materials are used. There are two ways that future researchers could 
address this: First, the question could be asked, “How likely are you to use primary 
sources in your courses”. Second, questions on secondary source materials could be 
posed which ask what types of materials are used, the same as that asked in question 6 of 
this study. Asking these questions would allow future researchers to better compare and 
contrast the use of primary and secondary sources by respondents. 
Nearly half of the respondents indicated that easier-to-use finding aids would 
make them more likely to use archival materials from Memory Institutions. While 
standards in the archival community outline required and optional fields within finding 
aids, every institution builds them differently. It is assumed that the issue here is more an 
inconsistency with user interface design, making some finding aids difficult to navigate 
and ambiguous. Over a quarter of the respondents said accessibility would increase their 
uses. Since several of the participants cited the Visual History Archive as well as 
translation issues, the researcher assumes the access issues lie here. 
Generally speaking, if a professor knows of the existence of collections at their 
home institutions that can be used in their course, they use the collection. Question 16, 
which asked if they use or encourage their students to use these collections, could be split 
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into two for future studies. One question would ask if the professor uses the collections, 
and the other would ask if they encourage their students to use the collections. This 
would further provide understanding on the use of collections and the interaction between 
professor, student, and their institution’s archives. 
A majority of 68.75% of respondents said they had been in contact with a 
librarian or archivist at their home institution, while 25% said they had not. It may be 
helpful in the future to have an additional question to ask those that respond that they 
have not had contact why this is the case. These could include probing questions that ask 
whether a librarian or archivist has reached out them, whether they had attempted to 
reach out themselves but had not received a response, or if they feel they do not require 
assistance by a librarian or archivist and have therefore no need to establish contact. It is 
assumed the latter of these questions is true, as many of those who teach Holocaust 
history courses are scholars who conduct their own archival research on the topic. This, 
however, is not true for all those who teach these courses. One respondent originally 
emailed to say they did not think they would be valuable to the study because they “are 
not a historian”. It is unknown if similar thinking among other candidates contributed to 
their not taking part in the study. 
Of those who said they had spoken with a librarian or archivist, one-third of 
respondents said this person had not aided them in finding materials. Future studies could 
expand on this question to ask respondents about the kinds of conversations they have 
with librarians and archivists, whether it be to request and plan instruction sessions, 
receive information about new collections or resources available through the library or 
archive, or a different reason(s). For those professors who do not have instruction 
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sessions with a librarian or archivist for their courses, future researchers might as for an 
elaboration. Factors might include that the respondent’s institution hold instruction 
sessions in different undergraduate courses and therefore assume students understand 
how to conduct research. It might also prove beneficial to ask respondents whether or not 
they require primary source research papers as part of their course assignments, as this 
may also factor into why professors do not have instruction sessions in their courses.  
The majority of respondents said they do not encounter any barriers when 
attempting to obtain materials. Question 22 asked respondents to rank the frequencies 
with which they encounter certain access issues, and just over half indicated they 
Sometimes do encounter access issues. It is assumed that the frequencies of these access 
issues were not significant enough for the respondents to have chosen “yes” to Question 
20, meaning that this may be more of an annoyance than an obstacle that prevents them 
from using materials. 
Of the 7 respondents who described their challenges with obtaining materials, five 
of them stated issues with being able to access audiovisual testimonies, meaning that only 
10.42% of participants face this challenge. Three of those specifically referred to the 
USC Shoah Foundation’s Visual History Archive. As mentioned, partnership with the 
VHA can be too expensive for some institutions to subscribe to, an issue mentioned by 
two of the respondents. Because only 12.50% of the respondents said they do encounter 
barriers when attempting to obtain materials, it is assumed that very few have difficulties 
specifically relating to the VHA. 
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Conclusion 
The study found that almost all of the professors use at least two different types of 
archival material in their courses and most consistently use archival materials that are 
visually and emotionally engaging, and that experiences with Memory Institutions as well 
as archivists are typically positive. The majority of respondents indicated encountering 
minimal, if any, obstacles when attempting to access archival materials.  
While many questions were answered in this study, many others were formed. 
The study found that professors do use archival materials in their courses, but why do 
professors use the materials they indicated? Why do professors choose to obtain these 
materials from Memory Institutions? Do they also gather these materials from elsewhere 
on the internet, outside of Memory Institutions? Why do they use the Memory 
Institutions indicated, and what factors contribute to their use of them? How do 
professors encourage engagement among their students? Do they encourage their students 
to use archival collections on their own, outside of the classroom? What factors cause 
some of the professors to not talk to librarians or archivists at their home institutions? 
And of the ones who do, what do the talk to librarians and archivists about if they are not 
receiving assistance finding materials? Do these professors have instruction sessions? 
Why do some professors have instruction sessions while others do not? Are there any 
factors that might encourage them to have these sessions in their classes? 
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Answers to these questions could provide archivists the ability to establish better 
connection not just with professors who teach Holocaust history, but with college and 
university professors on the whole. Understanding the needs of this community would 
give them the tools to further meet their needs and the needs of their students. Additional 
answers and established connections would also allow archivists and professors to engage 
in mutually beneficial professional relationships, potentially proving an invaluable human 
resource from one to the other.  
The core values of archivists as outline by the Society of American Archivists 
include Access and Use, Accountability, Advocacy, History and Memory, Service, and 
Social Responsibility.51 Archivists promote the access and use of materials in any way 
needed, making materials available to any and all individuals. Many times these records 
may be used to hold those in positions of power responsible, challenging actions and 
decisions that may go against the common good or which reflect dangerous and 
egregious errors made by others in the past. Archivists advocate for these materials, 
promoting their use and providing understanding of their contents when necessary. 
Archivists also “recognize that primary sources enable people to examine the past and 
thereby gain insights into the human experience… [and] enable us to better comprehend 
the past, understand the present, and prepare for the future”.52 Archivists also strive to 
meet the needs of their users, whether they be known or unknown. And finally, archivists 
have a social responsibility to serve the needs of society, maintaining the historical record 
and preserving the cultural heritage of their communities.  
                                                          
51 “SAA Core Values Statement and Code of Ethics”, Society of American Archivists, accessed December 
19, 2018, https://www2.archivists.org/statements/saa-core-values-statement-and-code-of-ethics 
52 Ibid. 
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In a country whose current political climate “resembles the interwar period [1918-
1939] and the rise of fascism in Europe… in several troubling” ways, archivists and 
professors who teach Holocaust history are tasked, now more than ever, with the duty to 
uphold the memory of the 6 million and hold those in power responsible.53 Archivists can 
draw on the core values of their profession to further insert themselves into the field of 
academics and come closer to educators, not only those in colleges and universities, but 
in all levels of student education. It is the hope that this study will cast the first stone into 
these waters and create a ripple which will propel the profession further forward in its 
mission and dedication to perpetuating history with archival materials. 
  
                                                          
53 Christopher R. Browning, “The Suffocation of Democracy,” The New York Review of Books 25, no. 16, 25 
October 2018. https://www.nybooks.com/articles/2018/10/25/suffocation-of-
democracy/?fbclid=IwAR3b6fcLWmjcM7Bxk6Wila-FPcrulSktJ24ggqsK3CVOy-HQsw5CMvzXWaA. 
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Appendix A 
Initial Email Sent to Professors in Jewish and Holocaust Studies Programs for 
Recruitment Purposes 
Dear [____], 
 
I hope this email finds you well. My name is Jennifer Overstreet and I am a graduate 
student at the University of North Carolina at Chapel Hill. As part of my master's degree 
in the School of Information and Library Science, I am conducting a research study 
consisting of a onetime survey of college and university professors who have taught 
courses pertaining to Nazi Germany and/or the Holocaust in the last 5 years. This 
study seeks to understand the kinds of primary source materials professors use in these 
courses, and whether the materials are obtained from archives and/or museums. The term 
“Holocaust history” is used as an umbrella to include that period from 1933 - 1945. 
Professors who specifically cover this period in their courses are eligible to participate. 
In studying Holocaust history and memory, I have seen victims and survivors alike speak 
of fears of their memory being forgotten, lost, and obscured over time. And yet they 
wrote and kept records, not only of themselves but of the Nazis and their collaborators. 
As Samuel Kassow wrote of the Oyneg Shabes, they believed “their work had a 
purpose…Their work and sacrifice would create a record that would bring their killers to 
justice. They might leave a legacy for future generations.” 
Articles on Holocaust education speak of the importance of connecting students to this 
memory and using primary source materials to give a face and voice to the Holocaust. 
And yet it is unknown the extent to which these sources are gathered from Memory 
Institutions – archives and museums. The purpose of this study is to do just that, with the 
hope that the outcome will build a sturdier bridge between our professions – Holocaust 
Education and Library & Information Science. 
I have contacted you in the hopes that you will take part in this study, if you are 
eligible. The survey is completely anonymous and voluntary. Your participation 
would be incredibly appreciated and valuable to this research. The study should 
take you no longer than 10-15 minutes to complete. The survey will close on 
19 October at 11:59 pm. 
The survey can be found here:  
https://unc.az1.qualtrics.com/jfe/form/SV_aWrwomdYeBb454V 
In order to gather as many responses as possible, I humbly ask that you forward this 
email to your colleagues in Holocaust studies and to any listservs you believe would 
help reach more participants. Should you have any questions, please feel free to 
contact me at jmbarton@live.unc.edu. 
Thank you for your time and participation. Gratefully yours, 
Jennifer Overstreet 
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Follow-Up Email Sent to Professors in Jewish and Holocaust Studies Programs for 
Recruitment Purposes 
Dear [___], 
 
I hope you are having a great semester so far. A couple of weeks ago I sent an email 
asking you to take part in a research study consisting of a onetime survey of college and 
university professors who teach courses on Holocaust history (1933-1945). As a 
reminder, this study seeks to understand the kinds of primary source materials that 
professors use in these courses, and whether the materials are obtained from archives 
and/or museums. 
I have contacted you again in the hopes that you will take part in this study, if you 
are eligible. The survey is completely anonymous and voluntary. Your participation 
would be incredibly appreciated and valuable to this research. The survey should 
take you no longer than 10-15 minutes to complete. The survey has been extended 
and will now close on 19 October at 11:59 pm. 
The survey can be found here:  
https://unc.az1.qualtrics.com/jfe/form/SV_aWrwomdYeBb454V 
In order to gather as many responses as possible, I humbly ask that you forward this 
email to your colleagues in Holocaust studies and to any listservs you believe would help 
reach more participants. 
If you are eligible and have already completed this survey, I thank you 
tremendously for your participation. Please feel free to disregard this email. I 
apologize for any inconvenience it may have caused you. 
Should you have any questions, please feel free to contact me at jmbarton@live.unc.edu. 
Thank you for your time and participation. Gratefully yours, 
Jennifer Overstreet  
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Appendix B 
Who Will Teach Their History?: An 
Examination of the Use of Archival 
Holocaust Material in College Classrooms 
Across the United States 
 
Start of Block: Survey Introduction 
  
 
 
Hello, and thank you for participating in this study!    
 
 This study seeks to understand the kinds of primary source materials professors use in 
Holocaust history courses, and whether the materials are obtained from Memory 
Institutions (archives, museums, libraries). The term "Holocaust history" is used as an 
umbrella term to include Nazi Germany and the Holocaust (1933-1945). Professors who 
specifically cover this period in their courses are eligible to participate.   
 
 The survey comprises 23 questions and will take 10 - 15 minutes to complete. Your 
participation is completely anonymous and voluntary. No personal information will be 
collected. 
  
 Click the next button to get started!   
    
 
 "…their work had a purpose. Even if they did not survive, they could still determine what that 
last chapter would say and who would write it. Their work and sacrifice would create a record 
that would bring their killers to justice. They might leave a legacy for future generations.” 
 
 
 
End of Block: Survey Introduction 
 
Start of Block: Demographic Questions 
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Q1 In the last five (5) academic years, have you taught any courses that pertain to Holocaust 
history (1933 - 1945)?  
o Yes  (1)  
o No  (2)  
 
Skip To: End of Survey If In the last five (5) academic years, have you taught any courses that pertain to 
Holocaust histor... = No 
 
Q2 Which region of the US do you teach in? 
o Northeast (CT, MA, ME, NH, NJ, NY,  PA, RI, VT)  (1)  
o Midwest (IA, IL, IN, KS, MI, MN, MO, NE, ND, OH, SD, WI)  (2)  
o South (AL, AR, DC, DE, FL, GA, KY,  LA, MD, MS, NC, OK, SC, TN, TX, VA, WV)  
(3)  
o West (AK, AZ, CA, CO, HI, ID, MT, NV, NM, OR, UT, WA, WY)  (4)  
 
Q3 Do you teach at a college or university? 
o College  (1)  
o University  (2)  
o Other (please explain):  (3) ________________________________________________ 
 
Q4 Do you teach at a public or private institution? 
o Public  (1)  
o Private  (2)  
o Prefer not to say  (3)  
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Q5 What level of students do you teach? 
o Undergraduates  (1)  
o Graduates  (2)  
o Both  (3)  
 
End of Block: Demographic Questions 
 
Start of Block: Primary Sources 
 
Q6 When teaching Holocaust history, do you use any of the following primary resource materials 
in your course(s)? Check all that apply:  
 
o    Photographs  (1)  
o    Movies  (2)  
o    Documentaries  (3)  
o    Manuscripts (written materials, i.e.: diaries, poetry, trial records, etc.)  (4)  
o    Oral testimony (audio only)  (5)  
o    Audiovisual testimony (audio and video)  (6)  
o    Artworks (drawings, paintings, sculptures, etc.)  (7)  
o    Propaganda material (films, pamphlets, political cartoons, posters, etc.)  (8)  
o    Artifacts (photographs of Torah scrolls, belongings, manuscript materials, etc.)  (9)  
o    Statues/monuments  (10)  
o    Museum exhibits  (11)  
o    Other primary sources (please list):  (12) 
________________________________________________ 
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Q7 Of the primary resource materials that you selected in the previous question, which of those 
are obtained from Memory Institutions (archives, museums, libraries)? Check all that apply: 
o    Photographs  (1)  
o    Movies  (2)  
o    Documentaries  (3)  
o    Manuscripts (written materials, i.e.: diaries, poetry, trial records, etc.)  (4)  
o    Oral testimony (audio only)  (5)  
o    Audiovisual testimony (audio and video)  (6)  
o    Artworks (drawings, paintings, sculptures, etc.)  (7)  
o    Propaganda material (films, pamphlets, political cartoons, posters, etc.)  (8)  
o    Artifacts (photographs of Torah scrolls, belongings, manuscript materials, etc.)  (9)  
o    Statues/monuments  (10)  
o    Museum exhibits  (11)  
o    Other primary sources (please list):  (12) 
________________________________________________ 
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Q8 Which Memory Institutions (archives, museums, libraries) do you obtain these materials 
from? Check all that apply:  
 
o    United States Holocaust Memorial Museum  (1)  
o    USC Shoah Foundation Visual History Archive  (2)  
o    Fortunoff Video Archive for Holocaust Testimonies  (3)  
o    Yad Vashem World Holocaust Remembrance Center  (4)  
o    Joint Distribution Committee Archives  (5)  
o    National Archives  (6)  
o    YIVO Institute  (7)  
o    Leo Baeck Institute  (8)  
o    Tauber Holocaust Library and Archives  (9)  
o    European Holocaust Research Infrastructure  (10)  
o    The Wiener Library for the Study of the Holocaust and Genocide  (11)  
o    Other (please list):  (12) ________________________________________________ 
 
End of Block: Primary Sources 
 
Start of Block: Likert Questions 
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Q9 In your Holocaust history course(s), how frequently do you use primary source materials in: 
 
Never (0 
times per 
semester) 
(1) 
Rarely (1 - 2 
times per 
semester) (2) 
Sometimes (3 
- 4 times per 
semester) (3) 
Frequently (5 
- 8 times per 
semester) (4) 
Very 
frequently (9 
or more times 
per semester) 
(5) 
Lectures/Presentation slides 
(1)  o  o  o  o  o  
Handouts (2)  o  o  o  o  o  
Assignments/supporting 
materials (3)  o  o  o  o  o  
Required readings (4)  o  o  o  o  o  
Exams/tests (5)  o  o  o  o  o  
 
78 
 
Q10 How likely are you to use the following primary source materials in your Holocaust history 
course(s) in the future?  
 
 
Not at all 
likely (1) 
Unlikely but 
possible (2) 
Somewhat likely 
(3) 
More likely 
(4) 
Very likely 
(5) 
Photographs (1)  o  o  o  o  o  
Movies (2)  o  o  o  o  o  
Documentaries (3)  o  o  o  o  o  
Manuscripts (written 
materials, i.e.: diaries, poetry, 
trial records, etc.) (4)  
o  o  o  o  o  
Oral testimony (audio only) 
(5)  o  o  o  o  o  
Audiovisual testimony (audio 
and video) (6)  o  o  o  o  o  
Artworks (drawings, 
paintings, sculptures) (7)  o  o  o  o  o  
Propaganda material (films, 
pamphlets, political cartoons, 
posters) (8)  
o  o  o  o  o  
Artifacts (photographs of 
Torah scrolls, belongings, 
manuscript materials, etc.) 
(9)  
o  o  o  o  o  
Statues/monuments (10)  o  o  o  o  o  
Museum exhibits (11)  o  o  o  o  o  
 
End of Block: Likert Questions 
 
Start of Block: More Likert Questions 
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Q11 In your experience, which of the following types of materials result in the deepest levels of 
engagement among students when learning about Holocaust history?  
 
o    Photographs  (1)  
o    Movies  (2)  
o    Documentaries  (3)  
o    Manuscripts (written materials, i.e.: diaries, poetry, trial records, etc.)  (4)  
o    Oral testimony (audio only)  (5)  
o    Audiovisual testimony (audio and video)  (6)  
o    Artworks (drawings, paintings, sculptures)  (7)  
o    Propaganda material (films, pamphlets, political cartoons, posters)  (8)  
o    Artifacts (photographs of Torah scrolls, belongings, manuscript materials, etc.)  (9)  
o    Statues/monuments  (10)  
o    Museum exhibits  (11)  
o    Other primary sources (please list):  (12) 
________________________________________________ 
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Q12 In the last five (5) academic years, have you used materials in your Holocaust history 
course(s) created by any of the following groups? Check all that apply:  
 
o  Jews  (1)  
o  Roma/Sinti  (2)  
o  Women  (3)  
o  Political prisoners  (4)  
o  Homosexuals  (5)  
o  Nazi perpetrators  (6)  
o  Collaborators  (7)  
o  German bystanders  (8)  
o  Non-German bystanders  (9)  
o  Other (please list):  (10) ________________________________________________ 
 
 
Q13 How frequently do you use secondary source materials in your Holocaust history course(s)? 
o Never (0 times per semester)  (1)  
o Rarely (1 - 2 times per semester)  (2)  
o Sometimes (3 - 4 times per semester)  (3)  
o Frequently (5 - 8 times per semester)  (4)  
o Very frequently (9 or more times per semester)  (5)  
 
End of Block: More Likert Questions 
 
Start of Block: Use Questions 
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Q14 What factors might make you more likely to use archival materials obtained from Memory 
Institutions (archives, museums, libraries) in your Holocaust history course(s)? Check all that 
apply: 
o  Contact with an archivist at your home institution  (1)  
o  Contact with an archivist at a Memory Institution (archive, museum, library)  (2)  
o Resources made more readily available/accessible by Memory Institutions (archives, 
museums, libraries)  (3)  
o  Easier-to-use online finding aids and collections  (4)  
o  Other (please specify):  (5) ________________________________________________ 
 
 
Q15 Do you know of collections at your home institution that could be used in your Holocaust 
history course(s) or that may be useful to your students (i.e. official transcripts of the Nuremberg 
Trials records)? 
o Yes  (1)  
o No  (2)  
o Not Applicable  (3)  
 
 
Q16 If you answered yes to the previous question, do you use these collections in your Holocaust 
history course(s) or encourage your students to use them?  
 
o Yes  (1)  
o No  (2)  
o Not Applicable  (3)  
 
End of Block: Use Questions 
 
Start of Block: Contact with Library Professional 
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Q17 Have you been in contact with an archivist or librarian at your home institution in the past 12 
months? 
o Yes  (1)  
o No  (2)  
o Unsure  (3)  
 
 
Q18 If you answered yes to the previous question, has the archivist or librarian helped you to find 
or use materials related to the Holocaust in your course(s)?  
 
o Yes  (1)  
o No  (2)  
o Not Applicable  (3)  
 
 
Q19 Have you had an instruction session with an archivist or librarian in order to help students 
conduct primary research on Holocaust history?  
 
o Yes  (1)  
o No  (2)  
 
End of Block: Contact with Library Professional 
 
Start of Block: Barriers and Difficulties 
Q20 Do you encounter any barriers or difficulties in obtaining primary source materials on the 
Holocaust (i.e., your home institution is not subscribed to the USC Shoah Foundation Visual 
History Archive)?   
 
o Yes  (1)  
o No  (2)  
o Unsure  (3)  
 
83 
 
 
Q21 Please answer the following question based on your previous response: 
o If yes, what kind of difficulties do you counter? Please explain:  (1) 
________________________________________________ 
o If no, is there anything archivists are currently doing that are helpful? Please explain:  (2) 
________________________________________________ 
o Not Applicable  (3)  
 
 
Q22 On a scale of 1 to 5, with 1 being the lowest and 5 being the highest, how often do you 
encounter the following obstacles when attempting to access archival materials on Holocaust 
history?  
 
Never 
(1) 
Sometimes (2) 
About half the 
time (3) 
Most of the 
time (4) 
Always (5) 
Website of a Memory 
Institution (archive, 
museum, library) is 
confusing and/or difficult to 
navigate (i.e., keywords 
don’t bring up searches; 
how to find and use 
collections is unclear) (1)  
o  o  o  o  o  
Online finding aids are 
confusing and/or difficult to 
navigate (i.e., unclear how 
to access materials online or 
whether materials can be 
accessed online) (2)  
o  o  o  o  o  
Inability to access materials 
due to restrictions (i.e., no 
institutional subscription; 
materials are “restricted” 
and unattainable) (3)  
o  o  o  o  o  
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End of Block: Barriers and Difficulties 
 
Start of Block: Last Question - Comments 
 
Q23 Do you have any other comments or suggestions on how these difficulties could be 
addressed by archivists? 
o Please explain:  (1) ________________________________________________ 
 
End of Block: Last Question - Comments 
 
 
 
 
 
 
 
 
 
 
 
